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Further deliberation on the 2013 Qualitative Review of the General

Education Programmes and Chengchi Collegesi during the Freshman Year of

Study at NCCU, Taiwan.

Prof. Lichia Saner-Yiu, CSEND, Geneva
29w January 2014

Preamble

This reflection is based on the review conducted on 19thto 20th December 2013 on campus
upon the invitation by Prof. Wu, Se-Hua, President of the NCCU. My assignment, as member
of the Review Team, was to review the performance of the General Education programme

(GEP) and its Chengchi College (CCGEP) components implemented in NCCU for foundational

learning geared toward a comprehensive personhood development (the “= * i@%&?fﬁ”)

during the freshman year on campus.

The main focus of this reflection aims at elaborating in more detail on the
recommendations made and presented in the points for continual improvement section of

the final report.

The said report is presented in Annex 1 of this paper for easy reference.
Introduction

Although the external review was carried out in very limited time, the methods used, such as
group interviews, documentation review, in-situ visits and multiple perspectives are tested
audit methods. These mixed methodologies provided confidence and validity to the
findings. Observations made by the internal assessment team were corroborated by the

external team which consisted three members, namely, Prof. LIN Se-Lin and Prof. Chu Jianmin.

In general the preliminary review was very positive and supportive of the pedagogical

! Adopted a similar orientation and approach to that of Oxford and its Tutorial Teaching Approach. This
approach is defined by the Oxford Learning Institute at

http://www.learning.ox.ac.uk/support/teaching/resources/teaching/
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approach employed for GEP and CCGEP and the learning effect appears to be laudable.
Therefore the concern expressed by the team was less pedagogical but rather institutional.
The questions of coherence, consistency and sustainability underpinned the
recommendations for a more systemic and quality management based approach to the GEP

in general and CCGEP in particular.
Recommended Actions

A total of three recommendations were made in the initial report submitted. They are:

1. Missing of a documented quality assurance system which compiles policy, process and

division of labour, procedures, instructional guide and reporting template/records.
2. Lack clear guidelines regarding measurable indicators for learning outcome(s).

3. Issue of institutionalization of the innovative ”piIots"?Hﬂ%’.

Each of these recommendations will be elaborated below with brief explanation and

reasoning for the need to act, and the risk of doing nothing.

Recommendation 1:
“Missing of a documented quality assurance system which compiles policy, process and

division of labour, procedures, instructional guide and reporting template/records.”

Rationale

The pedagogical approaches adopted for the “Transversal” GEP programme (the “= * {m%&
?f?]”) and its CCGEP (";F‘} [#3]7#"”) components share the same mission of providing
more “person” oriented learning experiences and of fostering personhood development in
addition to specific cognitive and skill learning. Therefore learning outcomes or

effectiveness of these programmes tend to be contingent on different factors, such as

student characteristics, teacher/tutor characteristics, organizational support for the
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instructional methods adopted, teacher-student compatibility and the integrity of the

execution, just to name a few.

CCGEPs has been in operation since 2008. The past five years (2008-2013) can be
considered as the “pilot” phase of a new form of higher education in view of developing a
new modality in delivering higher education to the future generations. This new modality

of higher learning is geared more to the comprehensive development of the personhood
and civic leadership (“* *”), rather than to a narrower focus aiming at the development of
professional competence and preparation for the labour market. The first mentioned
educational objectives are more fitting to a true democratic and highly sophisticated society
of the 21stcentury. However, the model is more suited for niche production, rather than
industrial scale, due to its high density of teacher-learner interactions. With relatively
higher investment, manifested through high personal engagement of the mentor/instructor
and the students alike, a rigorous quality management system for learning (QMS-L) is

required to ensure higher return.

At the moment, NCCU enjoys a relative “healthy” teacher-student ratio, around 1:20. It is
indeed feasible to ponder the possibility of replicating this “mentoring” or “transformative
learning”2approach used within CCGEP to the rest of the GEP learning processes and
beyond. Over all, it could be envisioned that NCCU as a whole might adopt this mentoring
approach throughout its diverse curricula cutting across academic disciplines.

Modification and the right mix between “transformational learning” (mentoring or * ﬂﬁ)
and “transactional education”s (traditional way of delivering knowledge or information, #F

Eﬂ) fitting with different levels of the university education and subject matters would be the

2 Transformative learning, pioneered by Jack Mezirow, Teachers College, Columbia University.
Transformative learning is about “expansion of consciousness” through the transformation of basic worldview
and specific capacities of the self. Accessed at http://en.wikipedia.org/wiki/Transformative_learning on
30.01.2014.

3 Aterm that | am using to describe the relationship between teachers and students as service providers and

clients.  Teachers provide knowledge, while students be served after paying their tuition.
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necessary next step of R&D in the innovative process of revamping the existing curricula

and core pedagogical approach of NCCU.

In so doing, a fully documented “Quality Management System” with its entailed codification
of methods, processes, toolbox and standardised reporting requirements would foster more
efficient and effective ways for knowledge management, transmission and utilisation

specific to the design, delivery and teaching of CCGEP.

Secondly, in order to ensure minimum effectiveness and consistency of the learning process
regardless of variation of teacher or student characteristics, a quality management system
should be put in place. This can be easily elaborated by adapting the existing quality
assurance tools, policies, procedures, instructional guide and templates for reporting to the
GEP and CCGEP. Systematic tracking of the learning process would provide not only the
necessary feedback but also opportunities for continual improvement. Such a documented

operational manual would also be necessary for scaling up of the operation.
Risks

The risks involved in the current state of CCGEP structure are quite a few. The most

important ones are:
1. Loss of core competences related to the CCGEP and GEP pedagogy

The issues of “succession” in terms of the human capital embodied by the groups of senior
mentors (Q?Ffiﬁlﬂm), academic mentors, counsellors and tutors is part of the organisational
life, but seems not being planned yet. A technical solution to this could be the use of QMS
for knowledge management. Interested faculty and volunteers could be better supported
in taking up their roles since the needed knowhow has been translated into more explicit

knowledge and could be more easily shared.

2. Unchecked deviation from known best practices in achieving transformational

learning.
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3. Worthy innovations which has achieved higher level of learning, using the term of

Benjamin Bloomas, are not captured, reused and therefore lost.

Recommendation 2:

Lack of clear guidelines regarding measurable indicators for learning outcome.

Rationale

In order to secure sustained funding support, any innovative and “experimental” forms of
teaching need to be held accountable for its immediate or long term effect, may it be

tangible thus measurable, or intangible thus harder to track. Through such transparency
of performance or learning outcome, the merits of the transformational value of CCGEP

could then be established and more importantly be used to measure the progress made by

the students and the effective of pedagogy deployed.

Targeted Measures.

Learning objectives for the GEP and CCGEP have been clearly articulated (see Table 1

below).

B LT
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Table 1: Core Competences of holistic personhood (NCCU)

4 Reference to Benjamin Bloom’s taxonomy of learning (cognitive, affective and skill or psychomotor) can be

accessed at http://en.wikipedia.org/wiki/Bloom%27s_taxonomy
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Research has been carried out to identify existing metrics used by similar educational
programmes abroad resulting in a preliminary measurement rubrics (see Table 2). In view
of the significant potential contributions that these in-house assessment metrics could
bring, NCCU is urged to undertake a foundational research project in order to define the

needed rating scale for each rubrics. Example of such a rating scale is presented in

Table 3.

1. ia "L (Creative thinking value rubric ) — A A
2. i53 &1L (Critical thinking value rubric ) -

3 ;;J - BB h*&EJﬁ'F‘f&%H@?J QE 1
4. 7 Eitﬂ (Foundations and skills for lifelong learning value

' (Oral communication value rubric ) —
' (Written communication value rubric ) -
| (Teamwork value rubric ) — F

7. [4'[‘?
-u%
8. MEAET
9. N s

10. 152

(Problem-solving value rubric ) —

(Civic engagement value rubric ) -

L (Integrative learning value rubric ) -

11, (R Rl £1 " (Ethical reasoning value rubric) —

12. %53 "‘H EXy [‘Pﬁ b Frf] EI N (Intercultural knowledge and competence
value rubrlc )—

\

g

R[4 http://www.aacu.org/value/rubrics/pdf/All_Rubrics.pdf
a A Elcflf [ http://cis.nccu.edu.tw/CourseMap/CMFrontPage.aspx 7iFrameSrc=DnfileList.aspx
T =i Ty

Table 2: the Proposed NCCU Measurement Rubrics (2013)

Benefits from rapid development of such targeted measures with clear rating scale will be:

1. To allow for the formulation of more precise teaching plans and evidence based

assessment of the experiential features of the GEP and CCGEP.

2. To establish firmly the rationale for replication to other curricula on campus

wherever applicable.

3. To provide students with yardsticks to measure their own development and
progress. Therefore the experience itself can be motivating for self-directed

learning and development.
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Written and Verbal Communication Skills

Writes and speaks clearly, fluently, Student uses creatlvity and imagina-
and with imagination fion in written assignments.
ﬁ
| Student follows guidelines provided
E'I regarding assignmerts (such as foot-

note form, paper formats, etc.)
Student participates in informal peer

group discussions,

Usually gets the point across but is q
sormetimes confusing

o]

Student doesn’t procfread papers

Student sclates himehersell from
PEErS

Confusing presentation of ideasorno 4
communication at all, 1

From Borman, Dunnete, and Hough (L976).

Table 3: Example of a rating scale developed by using Critical Incident Techniques

It is recognised, not all things can be measured. For instance, identity literacys of students
is often not formally addressed or consciously included in the lesson plans. Yet, this
particular learning objective is an integral part of the CCGEPs as professed in their
respective mission statements. When attending some classes last December, | observed
that individual faculty members were experimenting with this important aspect of learning
and identity formation. Ongoing efforts in measuring “what a university does” and “how
well a university does it” will encourage Innovation for new forms of teaching, learning and

assessment. Overtime, a well-structured measurement system would contribute to the

° |dentity literacy, defined by Schachter & Galiti-Schachter (2012), as readers’ proficiency and willingness to
engage the meaning systems embedded within texts and to consider adopting them as part of their own
personal meaning system—that system within which they define themselves and their relation to the world.
Setting identity literacy as a goal of teaching frames the practice of teaching texts differently than other more
common models used such as cultural literacy and critical literacy. Accessed at

http://www.tcrecord.org/library/abstract.asp?contentid=16415 on 02.02.2014.
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performance of NCCU and in turn could also contribute to the overall performance of the

higher education sector of Taiwan.
Risks

Potential risk in setting up more stringent learning outcome measures, in my view, is as

follows:

1. Quantitative measures tend to be reductionist and constraining. While on the one
hand setting up a set of operationalisable measures and indicators would improve
the teaching and learning performance of the CCGEP and GEP; it could also stifle

creativity, intrapreneurial spirit and run the risk of missing the point (irrelevance).

It therefore is also necessary to leave enough space to accommodate intangible,
developmental and hard to quantify outcomes. By having such a policy remit that
leaves room for flexible interpretation and imagination, GEP and CCGEPs would
avoid falling into the trap of delivering primarily measurable but not centric nor

critical aspects of student transformation.

On a meta level, relevance of learning is essential in improving educational
effectiveness. While the society continues to evolve in Taiwan, the geopolitical
contexts and corresponding trading system has changed as well. Some target
ambiguity or calling it “innovation” space, could allow the GEP and CCGEP curricula

to continue to experiment, adapt and remain “relevant” to the evolving times.
Potential risks in NOT setting up more stringent learning outcome measures are a few:

1. CCGEP programmes could remain experimental with the risk of becoming

idiosyncratic and falling into the trap of “everything goes”.

2. Lack of systematic feedback also deprives the CEGEP programmes opportunities to
fine tune its innovative approach and to establish prototypes for replication and to

upscale from lab to massive production.

3. Losing appeal to the potential “clients” as there is no externalised and objectified
“benefits” for individuals who make extra efforts in taking the “hard” route of joining

the CCGEP.
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Therefore it is recommended that once core measurements are in place, a pre and post
tests should be administered to all incoming freshmen for before and after assessments and

comparison.

Recommendation 3:

Issue of institutionalization of the innovative "pilots"—?}ﬁ?ﬁ’, CCGEPs.
Rationale

Higher education and universities around the world with exceptions, by and large, have

failed to live up to the expectation on different accounts — for instance in educating
students to become responsible citizens, productive employees, civic leaders, entrepreneurs
and creative and self-directed individuals. Globalisation, technological developments and

changing societal expectations have driven accelerated changes in most sectors of the
society. Universities and their structure, pedagogy, curricula and role definition of a
professor with corresponding and reinforcing reward system (promotion and recognition)
remain more or less stable, reflecting a bygone era and post WWII mentality when
education in general and higher education in specific were virtuous on and by itself. No
clear accountability nor transparency of performance is provided and/or asked for.

Taiwan is no exception. The primary objective of higher education has been meeting the

output targets without purposefully addressing the outcome questions, such as characters,
responsible citizenship and employability. Stakeholder groups (students, parents,
industries, employers and society at large) have learned to accept the status quo. This
“business as usual” mode of interaction has allowed many universities to continue to run on
auto-pilot and enjoy impunity of performance outcome in a seller’s market. Changes
however are in the making due to overcapacity of universities.

It is in this context, where the criticality of institutionalising the CCGEP methodology and its
innovativeness lay. Mutual commitments to learning and development between teachers
and students, and between peers, and field engagement through service learning and other

experiential learning activities and exercises are hallmarks of the CCGEPs. These approaches
and activities are time consuming and not necessarily rewarded by the university’s
personnel policies. It is not clear whether faculties engaged in the CCGEPs are recognised
for their personal commitment to teaching and mentoring. However, such recognition is a
must for the longer term performance of the programmes should they last beyond the
initial starting up and experimenting phase.
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Reframing the operating conditions within NCCU, is consequently necessary conditions to

the sustainability of CCGEPs.

When faculty are in general busy publishing in SSCI rated journals, a very small group
of faculty are giving more importance to teaching possibly at the expense of their
personal career development and gains. This situation is not viable nor

sustainable. The HR policy regarding faculty performance and contribution must

be reviewed and realigned to the dual mission of NCCU, i.e., research and teaching.

In addition to promotion criteria, the “load factor” of teacher-student interaction
needs to be reconsidered. To ensure high quality teaching pool of human capital,

some rebalancing between classrooms only type of teaching and that of mentoring
and life-centred learning is also called for.

Modulisation of the teaching material and instructional plans can be another way of
institutionalisation. However, the adoption of those teaching modules would
require collaborative behaviour of the teaching faculty. Shorting of proper
incentivisation and cultural change as discussed in previous sections, adaptation of
best practices could be doubtful.

Risk

In the current education administration structure of Taiwan, it is understandable that NCCU
enjoys limited space for managerial decision making and authority in coming up with its
unique blend of human resource policies and management approach concerning teaching
staff and related performance requirements. A centralist approach at the ministry level
would make sense if it concentrates on ensuring that higher education is sufficiently agile in
responding to the national development needs and its multi-stakeholder group demands.
The Ministry of Education should focus on the enabling conditions, rather than on
controlling by 1) setting standards, 2) establishing policy frameworks, 3) monitoring and
evaluation regarding policy implementation, 4) ensuring resources and policy space for
innovation and excellence, 5) stakeholder consultation and benchmarking, and 6) education
fairness and social inclusion, etc. The universities are left to deliver the agreed educational

outcomes by managing their work effectively and efficiently.

Institutionalising the CCGEPs, therefore, might not be possible if there is no managerial
authority to define the consequential human resource policies.

Potential risk of no action? Probability of remaining as an “experiment” is high, instead of
becoming mainstreamed as the unique offer or “brand feature” of the NCCU. Spinning off

10
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certain effective elements will be there but adaptation would be at best ad-hoc resulting in

sub-optimal utilisation of the accumulated knowledge and insights of a more transformative
learning approach developed on campus.

Concluding Remark

The CCGEPs are innovative and worthwhile. After five-years of implementation, time has
come to institutionalise the CCGEP approach and their basic philosophy of transformative
learning.

Concrete actions have been proposed, covering the following:

1. Developing a fully documented quality management system to track and codify the
learning processes taking place with the CCGEPs.
2. Developing a set of targeted measures for assessment of progress and learning

acquisition and personal development.

3. Embedding the supporting mechanisms and policies for university wide adoption of
best practices when appropriate.

4. Recognising the unique contribution of mentoring to foster comprehensive learning
and personhood formation by adopting personnel policies for recruitment,
promotion and teaching load accordingly.

CCGEP approach to university education could and should become the NEW NORMAL!

11
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strength and challenges, Section Il: rating.
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?}F?E@%& is an innovative approach to higher learning with the
objective of provide an broad based foundation (cognitive, affect and
behavior) to self development in the classic tradition of “*- 7 or the

European tradition of Renaissance Man.

This approach is valid especially when it aims at developing individuals
who would become civic leaders of the future, which is increasingly
globalised, fragmented, transparent and uncertain. Issues

confronting the sustainability of our communities, societies and global
system are evolving in an accelerated manner, individuals as well as
leaders of all spheres of life need to have the well ground foundation
and high level analytic abilities and empathy to make positive

contributions to the new century.

The vision, objectives and unique proposition of ?;B?EIEJ,%S are

laudable, wherein lies also its challenges.

2.5 L

The curriculum development and course design are in line with the
established wisdom and good practices. In essence, they are better
matching with small batch delivery and niche segment of the higher

education at NCCU.

3.5

at SESe,

e
R i

g

While the beauty of the course design is in its intimacy, proximity and
tight interactions between mentor, tutor and learners, these very
features post also resource constraints and input limitations. These

inputs and resource limitations include the manpower.

Constraints on Human Resources:

1. Additional workload.
Faculties, mentors and tutors alike seem to devote substantial
amount beyond its call of duty for personal care and guidance to

each individual learners.
2. Consistency in approach
When a larger number of faculty members are involved in delivery
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the same topice.g., ¥t E?[ [% with a coverage rate of all of the

freshman population; the existing quality assurance tools might
not be sufficient to safeguard significant deviation. Such variation
might cause non-compliance of the educational objectives and
learning outcomes. While it is understood that 7% ?}I@‘E has

since stopped been compulsory, question of wide variation without
supporting quality assurance measures and robust review
mechanism remain between faculty members and generations.

3. Limited human capital
When the faculty are selected & promoted for their specialists
gualifications and achievements, NCCU needs to make special

effort in recruiting and cultivating high level generalists who can
assume the role of Senior Advisory in order to oversee the
evolution & growth of %H@‘k

Challenge: Knowledge management and maintaining the same level (at
least) and continual improvement.

4 FI
A ?I Good
e
Mechanisms and instruments are set in place. Substantial investment
TSR
made and work done. The next phase of development is to move
?9El’¢%illﬁ,{§é
[ beyond construction/start up phase but shift the attention and effort

il

N
Ig
H
A

-«
)
%
?E
i

in improving internal coherence and moving up the level of self-insight.

Lack of coherence can be seen between the unclear linkages and
complementarity amongst the following elements: specification of

core competence, operational definition and Rubrics (see annex 1).

Students assessment based on the limited sample is very positive.
Their personal development and growth could not be achieved in a

traditional classroom setting.

For the students who were self-motivated to rise to the challenge to
participate in a comprehensive and intensive learning process, ?}Bﬁfa

approach has indeed created value for individual students.

14
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7.5 1ok
ﬁ] By products and some social impact achieved by the service learning.

i

b
=

i~ Fs e
E::ﬂ?E.ﬁéW"‘[E |

- FIJ;\F;*JF*H .

. Missing of a documented quality assurance system which compiles policy, process and

[

division of labour, procedures, instructional guide and reporting template/records.

N

. Lack clear guidelines regarding measurable indicators for learning outcome.

3. Issue of institutionalization of the innovative ”pilots":?; .

15



E xluﬁg,;yﬂ\ - |j [ 3p]7 — Lichia Saner-Yiu [29.01.2014

& ARSI VST RN f R AT - RillFAY 300-500 FIET)

F IB?EIEJ% is an innovative approach to higher learning with the objective of provide an
broad based foundation (cognitive, affect and behavior) to self development in the classic

tradition of “~ *” or the European tradition of Renaissance Man.

This approach is valid especially when it aims at developing individuals who would become
civic leaders of the future, which is increasingly globalised, fragmented, transparent and
uncertain. Issues confronting the sustainability of our communities, societies and global
system are evolving in an accelerated manner, individuals as well as leaders of all spheres of
life need to have the well ground foundation and high level analytic abilities and empathy to

make positive contributions to the new century.
The vision, objectives and unique proposition of F 2P are laudable, wherein lies also

its challenges. They are:

1. Coherence of logic. Lack of visible and documented coherence or linkages between
different elements of the ?} [ 3], undermines the potential impact of this
innovative and needed approach and creates unnecessary barriers for scaling up and

replication.

16
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2. Consolidation of collective learning and good practices of the accumulated experiences
through the :?f{ [% approach is urgent after five years of operation. The questions of
institutionalization and mainstreaming the best practices should be the task of next

level of development for the NCCU. It is about transferring innovation and prototype

to other parts of the NCCU in order to achieve the transformational effect and resulting

in achieving the University of Excellence outcome.

Overall, the ?;ﬁﬁklﬁj%& pilot curricula is a courageous and far reaching experimentation. It
has achieved initial success through the demonstration of learning outcomes and deriving
limited demonstration effect. This approach needs to be maintained and replicated

throughout the university.

Such a high investment approach requires greater than average educational investment.
However the final measure is not in accomplishing efficiency but in achieving
EFFECTIVENESS of learning. With higher value of human capital as a result of this unique

educational approach, the return in total impact cannot be fully predicted now.

A vision of transforming NCCU into a larger scale %; [% in its learning approach could be
the final destination for an university situated in a knowledge based economy and diverse

and democratic society.
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1. ﬁLF 305 I A (Creative thinking value rubric ) — A A
2. &Fu E‘fﬁg 55 BV A (Critical thinking value rubric ) — &
3. e TR Fz?ﬁ FRHT “\*EJ*E'FTJ TR Q;i
-g 1= * 7E (=0
4. 7%= “y*’ﬁ“‘ﬁ' Eitﬂ (Foundations and skills for lifelong learning value
rubrlc)
5. WFIFE 7? £ A (Oral communication value rubric ) — 7%
6. ’Fﬁ, I'J':: E—Iﬁ £l Al (Written communication Value rubric ) -
7. BE A ‘E%—-“;} £l "l (Teamwork value rubric ) —
-u%ﬁﬁs@%
8. f |Lf RE IR 5 g_i "l (Problem-solving value rubric ) —
9. A AmTesr B AL (Civie engagement value rubric ) -
10. 7 Eﬂéj 557 &N (Integrative learning value rubric )7
11. | % RIS ?——"L“ 53 &1 "L (Ethical reasoning value rubric) —

12. ‘7"5?1/ [~ B FQ =855 81 AL (Intercultural knowledge and competence
value rubric ) FH

PRI http://www.aacu.org/value/rubrics/pdf/All_Rubrics.pdf
AN FE Wk http://cis.nceu.edu.tw/CourseMap/CMFrontPage.aspx 2iFrameSrc=DnfileList.aspx
}
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